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Abstract: This article explores the dimension of moral-Christian education and its influence on the behavior of 

high school students. A theoretical introduction points out that adolescence is often characterized by the risk of deviant 

behavior, which can become visible among high school students, taking various forms within the school and influencing 

their whole educational development. Moral-Christian education is an educational component which can play an 

important role in preventing deviant behavior and can lead to the formation of prosocial behavior, guided by moral 

values. The comparative study was conducted in two high schools in Timisoara (a confessional school and a state 

school) and used a quantitative method based on the questionnaire technique. The results revealed a relevant influence 

of moral-Christian education in preventing deviant behavior among high school students. 
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Introduction 

 

Starting from the obvious fact that people are socially vulnerable because of living conditions, this 

article brings forth a few aspects from a moral-Christian perspective in the educational process. Referring to 

this vulnerability, Ziegler (2006, 12) notes the existence of a conflict engendering a trend “that separates 

from common moral; it suspends, sometimes against one’s own will, people’s fundamental rights (though 

accepted by all the nations on earth), moral rules (though affirmed in democracies), simple feelings (that are 

practiced only in family or with friends)”.Thus appears the essential feature of reality – strengthening of 

secularisation – which is obvious educationally as a current ignoring traditional expression of religiosity: 

trust in God thus becomes a mere statement, and the word with everything it represents being considered 

autonomous and self-determined. However, secularisation in which man isolates himself does not represent 

the end of religion, but an essential loss for man. The loss of this dimension and the “heavy burden of the 

void characterising a world without God” (Zacharias, 2010, 24) makes man perceive himself and his role on 

earth, the others and the environment, differently. 

During his making up as a person, “the framework of his value guidance and, implicitly, of his 

system of values, is the process of socialisation in which the child and later the adult acquired knowledge, 

skills, attitudes, and behaviours” (Gavreliuc, 2011, 228). Adolescence is a period of “affective and 

intellectual restructuring” of personality. It is considered “a process of individualisation and metabolization” 

of physiological changes. A teenager’s thinking is formal and it relies on hypothetic-deductive reasoning 

(Doron&Parot, 2006, 31). As time period, it ranges within 13-14 and 17-18 years of age. It is now that 

teenagers clarify self-conceptions, conceptions about world and life; it is now that self-consciousness and 
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personality develop cognitively, affectively, and volitionally. Teenagers consciously integrate in groups that 

they choose depending on their judgements and learnings; socialisation is, now, “a set of changes that result 

from man’s relations with the environment and himself, in the presence of the ‘other’ and from the 

interaction with the latter” (Gavreliuc, 2011, 54). 

 

1. Conflictual Aspects of Adolescence 

 

Adolescence brings forth behavioural issues. The threat of deviant actions is huge and it is caused by 

existential conflicts that do not meet values or ideals. As “the effect of social pathology conditions” (Ban, 

2013, 11), deviance belongs to human history and it opposes socially desirable norms as disrespect for 

current legislation. In this situation, deviance materialises in juvenile delinquency, “a complex phenomenon 

including behaviours in conflict with the values protected by penal norms” (Florea, 2008, 74). 

These phenomena can influence and affect schooling in high schoolers, hence the need for teachers 

to find out students’ motivation for learning and to adapt teaching to the features of these students to ensure 

school success. The models students find in school, their environment, the understanding and guidance from 

teachers compete to prevent delinquent behaviour and guide students towards positive, constructive attitudes 

and behaviours, because “the subjects aim at identifying rational arguments for some creeds and behaviours, 

arguments that make up the system of values guiding their personalities” (Gavreliuc, 2011, 229).Thus, 

possible antisocial behaviour can be removed from an educational framework in which there are true models 

to follow. 

Some studies explain low school records through leisure type and to juvenile delinquency acts. 

Positive factors acting on school record include school climate, effective teacher-student relationship, 

effective teacher-teacher relationship, and material resources. A good school climate ensures good 

integration of the students and diminution of dropout (Hatos, 2009, 38-40). Psychological aspects specific to 

adolescence and building up social identity in teenagers are also factors influencing school results and 

adjustment in teenagers.  

Education is done within a social environment especially built up to facilitate instruction. School is 

the social institution especially created to educate the young generation in agreement with social demands. 

This institution is invested by the community, by the society, to carry on its system of values in accordance 

with pedagogical and psycho-biological criteria of the students. The actors involved in this area have 

different attitudes, preferences, interests, and values that are the goals of education and provide behavioural 

models specific to the educational ideal. 

 

2. School as Representative Education Area 

 

School is an organisation that teaches and produces learning, and its specificity comes from the fact 

that it is invested with this function (Păun, 1999). In doing so, it structures all other organisational and 

functional aspects. School education is a priority in civilised societies because their economic, social, 

political, and cultural becoming needs cultivated, competent people. Therefore, school education is an 

essential stake for man, socio-culture, and civilisation. 

The role of school diversified and is, nowadays, “the interface between individual and society” 

(Neamțu, 2011, 998). The quality of school experiences, the response of the children to this social area, 

adjustment and integration capacity are determining in the shaping of the adult during schooling. To ensure 

the development of students in accordance with current social demands – be they cultural or economic – 

school goals aim at providing a context for learning and development adapted to all children for better social 

integration. 

School adjustment is done through school socialisation which involves the development, in 

schoolers, of participative skills meeting school goals. This adjustment process supposes students getting 

high grades and be able to adapt to the school. Schoolers’ interaction within the school regulate school 

adjustment and social identity make-up mechanisms (Neamțu, 2011, 1003). 
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Thus, even if education starts within the family, school plays a central role in children’s and 

teenagers’ growing up because, “once in school, children interact with the requirements, information, and 

values of different institutions” (Gavreliuc, 2011, 229). The quality of this interaction reflects in students’ 

evolution at both competencies and knowledge levels, and moral growing up and it depends on the models to 

follow. 

 

3. Features of Moral-Christian Education 

 

Taking into account the significance of education as an individual chance in life and also as a social 

inclusion mechanism through social participation, we can say it is an ongoing process during the entire 

individual existence. However, teenagers exposed to educational environments that are not the guarantee of 

safety and moral values (replaced by secular values) no longer perceive educational resources relevant for 

school performance.  

As a main branch of education, moral education consists in ensuring the proper framework for 

introspecting moral components within the structure of student personality; in synthesis, it aims at moulding 

the moral profile off individuals in accordance with social requirements. The goals of moral education are 

moulding moral consciousness and moulding moral conduct (Nicola&Farcaş, 1993,19-20). The contents of 

moral education focus on the relationship between individual and his/her society. 

As Cucoș (1999) once said, education can satisfy only if it also relies on religious values. Thus, the 

religious component should be valorised like the intellectual, practical, or artistic ones. Religious moral 

values make up a human profile with positive, beneficial values. In Christian conception (Opriș, 2011, 116), 

moral principles are not alien to humans, but they correspond to their inner needs as a person created by God 

to get to know Him.  

If the goal of moral education is to mould a moral educational ideal, from a Christian perspective the 

ethics come from the nature of the Creator and it is based on God and on His Word to fully explain moral 

order. Zacharias (2010, 121), in his lectures on the rediscovery and cultivation of wondering, notes that, in 

both Testaments, “everything pointing to morality also points to supreme value, i.e. to God’s love”. Moral 

education and religious education complete each other and both play an important role in moulding and 

strengthening school cohesion and behavioural standards. 

In the context of the 6-stage religious development theory advanced by Fowler, adolescence 

corresponds to individual development (synthetic-conventional faith), opening the path to one’s own system 

of faith and values, and individual motivations evolve similarly to those specific to family or close 

environment (1991, 20). Duță (2011, 191) wrote about the moral-religious sensitivity of teenagers, namely 

that that insertion of values in teenagers takes place within the process of socialisation and moralisation. 

During this period, cultural identity is formed that depends on family, school, group of friends, and religious 

institutions in the contact area. 

It is important to transmit Christian values properly so that when teenagers understand them, they 

also understand bending over God. Values thus interiorised will determine behavioural actions according to 

Christian precepts transmitted and acquired. Knowing teenage challenges, Bailey & Gillespie (1993, 228-

229) believe that familiarising with Christian values should be done previously. It would be ideal that 

everything acquired during pre-teenage should be put in order.  

Education can provide high school students with the possibility of knowing and moulding a moral-

Christian conduct through religion classes. On the other hand, in confessional schools there is a wide spectre 

of moral-religious education offers. Christian confessional education is, thus, relevant due to its formative 

function materialised “on the one hand, in involving all psychic processes in the deciphering and living the 

deep senses of existence and, on the other hand, in valorising the intrinsic moral layer of religious values” 

(Ionescu, 2014, 188). 

Thus, moral values play a particular role in moulding human character and personality, the way in 

which man relate to other people, and in establishing cooperation in essential projects. Man, as independent 

entity, chooses in accordance with his/her personal convictions, but society enforces certain choice criteria 

and decisions. To define and understand these values, moral conscience and knowledge should reach a 
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certain degree of evolution and growing-up through socialisation, instruction, and education, including 

educator self-education.  

To reflect the significance of involving moral-Christian values in educational action, there are certain 

aspects regarding the relationship between professional religiosity and being a teacher – the symbiosis 

profession-vocation; the way in which religiosity overlaps professional ethos; the concepts of individualised 

orientation and personality enhancing in each child or teenager, which are more obvious in Christian abide 

teachers; involving religiosity/spirituality in overcoming current issues – which confer additional support 

(Pirner, 2013, 212). 

 

4. The Importance of Ensuring a Safety Area for Preventing Deviance 

 

Even if school does not cumulate certain deviant behaviours at general level, it delimits an area in 

which students feel less protected. Thus, as “the most complex actor of school safety”, it can be characterise 

through a set of attributions, competencies, or responsibilities: a) “decision-making factor in administrative 

matters”; b) “beneficiary of safety measures”; c) “manager of the problem”; d) “initiator of cooperation with 

social work services, with health services and with other NGOs and associations of civil society that ensure 

external support and create optimum learning climate within the school”; e) promotor of the process of 

“internal democratisation”, a process that “encourages and stimulates students and their parents to participate 

with suggestions and initiatives meant to ensure school safety and optimum learning climate” (Manual 

privind prevenirea delicvenței juvenile în sistem integrat în unitățile de învățământ preuniversitar și în zona 

adiacentă acestora, 2010, 19). 

Prevention strategies refer, thus, especially to prevent or diminish improper behaviour and to 

influence positively attitudinal and behavioural tendencies. Preventing antisocial behaviours and promoting 

social competencies are constant tasks of school education and correlate with school development level. A 

complete, effective project of juvenile delinquency should cover four elements: a) comprehensive 

information regarding the issues; b) change motivations aiming at reaching expected results; c) “practical 

skills and abilities proper to the desired behaviours”; d) resources that can be appealed to in risk situations 

(Alternative Sociale, 2006). 

In the context of effective strategies for the prevention of deviant behaviour, moral-Christian 

education can play an essential role due to the values it promotes. A research carried out within the joint 

project The Regional Antidrug Prevention, Evaluation and Counselling Centre (CRPECA) in Timișoara and 

The Areopagus Centre in Timișoara pointed out a few relevant aspects regarding the necessity of involving 

Christian values in the prevention of antisocial behaviour among youth. Thus, we noted the need to promote 

spiritual values to correct possible deviant attitudes or behaviour (Neagoe, 2018, 130-133). 

 

5. Research Methodology 

 

This research aimed at determining the influence of moral-Christian education taught in confessional 

schools on the prevention of antisocial behaviour in high school students. The goals are: a) to explore the 

role of religious education in school in the acquisition of knowledge on moral-Christian faith and values; b) 

to identify the influence of moral-Christian education on the prevention of antisocial behaviour in high 

school students. 

The sample consisted in two lots of 32 high school students each. The main lot that determined the 

distribution of the students in the second lot included all high school students of a confessional high school 

from Timișoara who had studied in schools oriented towards the promotion of moral-Christian values. The 

second lot consisted in students from a theoretical high school from the same city who attended religion 

cases during schooling.  

In this research, we used as investigation method and technique a survey based on a questionnaire. 

The questionnaire was of the omnibus self-administered type. Information from questionnaires were 

introduced in a database built up with a SPSS.20.0 programme. 
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6. Research Results 

 

The investigative approach started from the premise that information specific to the discipline can be 

transmitted through education. Thus, initial questions aimed at identifying moral-Christian values in students 

that had attended religion classes in elementary school. Though they had access to information specific to 

religion classes, there was a difference between the students from the perspective of the role of Christian 

education in the familiarisation and knowledge of moral-Christian values. For 84.4% of confessional high 

school students, Christian education classes were very important and important for the knowledge of 

Christian values; in theoretical high school students, only 43.75% had the same opinion about the role of 

religious education. We also noted that 31.25% of the latter category of students considered that Christian 

education classes were less important and not important for the knowledge of Christian values. There was no 

such answer among the students from the confessional high school.  

Students who attended since elementary school a confessional education institution had more 

information resources on Christian values. Thus, besides religion classes, they also got their information 

from theological classes, from other classes (no matter the discipline), from teachers’ presentations, from 

extra-curricular activities, from educational classes and even from supportive activities organised at school. 

For the second lot of students, information came almost exclusively from religion classes. Table 1 below 

shows students’ answers about information sources on religious matters. 

 

Table 1. Frequency of students’ answers regarding the sources of information on moral-Christian 

knowledge and values 

 

 

 

 

 

 

 

 

 

 

 

There are significant differences between the two lots of students from the perspective of self-

evaluation regarding moral-Christian life and values. Thus, 84.3% of confessional high school students and 

50% of theoretical high school students self-evaluated as very well and well, while 15.6% of confessional 

high school students and 50% of theoretical high school students self-evaluated as sufficient and insufficient. 

Seventy-five percent of confessional high school students and 18.7% of theoretical high school 

students considered they were helped by moral-Christian education in school to acquire knowledge about 

Christian life and moral-Christian values. Eighty-seven percent of confessional high school students and 

18.7% of theoretical high school students expressed their interest in Christian religious education and 

43.75% of theoretical high school students said their interest in Christian religious education is low or 

absent.  

The data above illustrate the importance of moral-Christian religion classes in the familiarisation of 

students with the values and knowledge specific to moral-Christian life. On the other hand, there are 

differences between the two lots regarding the sources of information about moral-Christian precepts and the 

importance of these classes. The working hypothesis according to which confessional high school students 

have more knowledge about Christian values is validated. 

Information source 
Confessional 

high school 

Theoretical 

high school 

Religion classes 31 23 

Theological classes 15 2 

Other classes due to teacher status 18 2 

Extra-curricular activities 14 4 

Educational classes 11 4 

Support activities organised at school 9 2 

School website, posters 2 0 

Did not get such information 0 5 
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Assimilating moral-Christian values should be obvious in the behaviour of high school students. 

Thus, to find out if high school students have internalised moral-Christian knowledge and attitudes, we 

monitored their behaviour towards school. Positive, pro-social behaviour is conscious, intentional.  

Eighty-seven percent of confessional high school students declared they observe moral-Christian 

values, while 33% of theoretical high school claimed their disagreement regarding this statement and 25% of 

theoretical high school claimed they observe moral-Christian values in life.  High schoolers who 

estimated that their behaviour changed very much due to moral-Christian education are those who 

assimilated moral-Christian values. At the opposite pole, there are theoretical high school students who said 

they found no support in changing their behaviour through moral-Christian education.  

The approach continued with investigating the teenagers’ social behaviour visible in school areas. 

The aspects related to relationships outside school concern violence towards colleagues, cheating, theft, 

names, insults and offences, lie, funk, disrespect towards colleagues and/or teachers, and smoking and/or 

drinking. The high frequency of responses about the involvement of such actions provide clues regarding the 

type of student behaviour – positive or negative – in school. The  

frequency of the response often (Table 2) in the case of negative behaviour points out the differences 

between the two lots of subjects. The number of students in confessional high schools that do not consider 

themselves as behaving negatively is higher than that of theoretical high school students. Among behaviours 

that point to deviant elements is the trend to flunk and the consumption of alcohol and smoking. Internalising 

moral-Christian values, their behaviour follows norms specific determining positive connotations in school 

relationships. 

 

Table 2. Frequency of students’ answers regarding the implication in school behaviour situations  

 

 

As for attitude towards school, we monitored high school student incidence in flunk leading to 

dropout, and observance and fulfilment of educational requirements. Data in the table above show that in 

case of flunk confessional high school students differ from those who often flunk. There are also visible 

differences from the perspective of drinking and smoking: 90.6% of confessional high school students 

claimed they had never drunk or smoked, compared to 50% of theoretical high school students who gave the 

same response. 

All high school students declared they are responsible for their own behaviour. Teenagers who 

consider that moral-Christian education in school helped them very much and much mould their pro-social 

behaviour represent 65.6% of the confessional high school students and 44.5% of the theoretical high school 

students. Are also significant the percentages pointing to the fact that students do not consider moral-

Direct involvement in: Not at all Sometimes Often Do not know 

/ 

answer 

 

C
o
n
fe

ss
io

n
a
l 

H
ig

h
 S

ch
o
o
l 

T
h
eo

re
ti

ca
l 

H
ig

h
 S

ch
o
o
l 

C
o
n
fe

ss
io

n
a
l 

H
ig

h
 S

ch
o
o
l 

T
h
eo

re
ti

ca
l 

H
ig

h
 S

ch
o
o
l 

C
o
n
fe

ss
io

n
a
l 

H
ig

h
 S

ch
o
o
l 

T
h
eo

re
ti

ca
l 

H
ig

h
 S

ch
o
o
l 

C
o
n
fe

ss
io

n
a
l 

H
ig

h
 S

ch
o
o
l 

T
h
eo

re
ti

ca
l 

H
ig

h
 S

ch
o
o
l 

Violence towards colleagues 23 16 8 12 0 3 1 1 

Cheating 5 2 20 12 4 17 3 1 

Theft 32 27 0 2 0 3 0 0 

Names, insults, offences 17 5 14 15 1 12 0 0 

Lie 16 3 15 16 0 13 1 0 

Flunk 14 6 16 13 1 13 1 0 

Disrespect towards colleagues and/or 

teachers 

21 17 11 8 0 7 0 0 

Smoking and/or drinking 29 16 3 8 0 7 0 1 
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Christian education plays a role in moulding pro-social behaviour. Thus, 7.81% of confessional high school 

students declared moral-Christian education did not help moulding pro-social conduct at all, while 31.21% 

of theoretical high school students claimed the same.  

The working hypothesis according to which high school students appreciate the role of moral-

Christian education in preventing anti-social behaviour is validated.  

Considering it is worth following a positive conduct example, 78% of confessional high school 

students said they had such models in school - both teachers and colleagues. In the other lot, 37.5% of 

theoretical high school students said they had no such examples or they had only a few examples.  

We can draw the conclusion that there are visible differences between the two lots of students from 

the perspective of pro-social behaviour in school. These differences in behaviour are due to the fact that 

students attending schools educating in a moral-Christian spirit have assimilated moral-Christian values and 

observe them in their relationships. The interpretation of specific data validates the general hypothesis 

according to which there are significant differences between students having attended Christian-teaching 

education from elementary school to high school and students that did not, from the perspective of moral-

Christian value-guided pros-social behaviour. 

 

Conclusions and Recommendations 

 

Moral-Christian education has a beneficial influence on the prevention of anti-social behaviour in 

school. Students that attended confessional schools from elementary school have a pro-social behaviour 

guided by moral-Christian values. This leads to correct, responsible attitude towards involving in anti-social 

actions in school.  

A teenager’s system of values is moulded through socialisation in both family and school and other 

appurtenance social groups.  

We suggest a thorough analysis of religious education content that, besides transmitting information, 

play a formative, well-structured and oriented through specific goals and objectives. Living in a Christian 

society, the set of moral-Christian values and precepts should be known and acquired by men and education 

should support them because the goal of education is to mould students for better social integration.  

Prosocial behaviour, desirable socially, ensures a good integration of the individual in society to 

avoid ignoring social norms and endanger optimum functioning of human society.  

Controlling negative conduct should be part of educational actions and moulding moral character 

should characterise educational approaches specific to Christian-rooted society.  
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